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  Abstract 

Drawing on the cutting-edge theory of CLIL (Content and Language Integrated 

Learning), this paper proposes a classification–transformation model for embed-

ding Chinese traditional culture in English instruction. Cultural content is first di-

vided into material culture (festivals, cuisine, clothing) and spiritual culture (philo-

sophical concepts, moral principles, humanities and arts). To tackle translation 

challenges, techniques such as literal-plus-visual translation, conceptual substitu-

tion, and context creation are employed to render Chinese traditional culture into 

English. By inserting culture modules into textbooks and extending the learning 

path through micro-tasks, the study offers a workable paradigm for remedying the 

superficial treatment of culture in secondary-school English classrooms. The em-

pirical enactments across junior and senior cohorts reveal measurable gains: junior 

learners exhibit enhanced lexical precision and procedural fluency when narrating 

24-solar-term observations or festival cook-along videos; seniors demonstrate ele-

vated intercultural awareness and critical stance in debates comparing Confucian 

Zhongyong with Western notions of excellence. Theoretically, the study extends 

CLIL scholarship by foregrounding cultural reflexivity as a cognitive catalyst; 

methodologically, it contributes a replicable protocol for syllabus retrofitting that 

respects institutional pacing yet expands the semiotic bandwidth of the English 

classroom. Limitations and future trajectories are also acknowledged. 
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1. Introduction 

“The term ‘culture’ is a Latin origin of the world ‘cultus’, which refers to cultivating or refining something, in such 

a way that it provides admiration and respect. In finer terms, culture is the way people live, reflected in the language 

they spoke, food they eat, clothes they wear and the Diety they follow or worship” (Loiko, Bulygo, & Drozdovich, 

2023). In other words, culture is the shared body of knowledge, experience and behaviour that a group of people pass 

on to one another; it can be learned. “Culture has usually been understood in two registers, via the social sciences 

and the humanities—truth versus beauty” (Ritzer, 2007). “Peter Newmark’s taxonomy comprises five categories: 
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ecology (flora, fauna, winds, plains, hills, etc.); material culture—artefacts (food, clothes, houses and towns, transport, 

communication, etc.); social culture (work and leisure); organisations, customs, activities, procedures, concepts (po-

litical, administrative, social, religious, artistic, etc.); gestures and habits” (Barnová, 2010). “In sum it means culti-

vating and refining a thing to such an extent that its end product evokes our admiration and respect” (Selvaraju, 2023). 

Culture shapes collective identity across generations, gives life meaning and guides people’s understanding of and 

interaction with the world. Culture is both a shared spiritual heritage and a dynamic, ongoing practice: it adapts and 

innovates while remaining stable, expressing humanity’s unique creativity in adapting to the environment, articulat-

ing the self and constructing social order. “With culture and its enduring cosmological existence, there is an indis-

pensable and unbreakable connection of the past, the present and the future of the people with a high level of common 

interests and values” (Olorunsola, 2024). Like an invisible bond, it links individuals to their communities, defining 

“who we are” and “how we live”. 

2. Methodology 

The theoretical core of the Content and Language Integrated Learning (CLIL) framework was first articulated and 

systematised in the 1990s by the British applied linguist Do Coyle. Its hallmark is the 4Cs dimensional model—

Content, Communication, Cognition, Culture. The term CLIL itself was coined in 1994 by David Marsh, professor 

and researcher at the University of Jyväskylä, Finland. CLIL refers to situations where subjects, or parts of subjects, 

are taught through a foreign language with dual-focused aims, namely the learning of content and the simultaneous 

learning of a foreign language. The theory seeks to dismantle the barriers between subject teaching and language 

instruction, advancing a four-dimensional synergy that achieves a “dual focus”: the simultaneous acquisition of sub-

ject knowledge and target-language competence, coupled with the integrated development of cognitive skills and 

intercultural awareness. “Coyle (1999) Construct the significant 4Cs Framework including four modules— content, 

communication, culture and cognition. Content refers to the professional knowledge of certain subject, communica-

tion means the acquisition and application of language, cognition focuses on learning and thinking, and culture em-

phasizes cross-cultural awareness and global citizenship” (Coye, 1999). Together the four form a dynamic diamond. 

Subsequent scholars—David Marsh, Europe’s leading CLIL advocated, and Yolanda Ruiz de Zarobe, a specialist in 

intercultural CLIL research—have further expanded the framework’s global applicability. “In 2008, Dalton-puffer 

explained that content, communication, cognition and culture together constitute classroom language learning, and 

the core of teaching activities is communication” (Dalton-Puffer, 2008). CLIL has thus become one of the dominant 

paradigms of twenty-first-century foreign-language education, particularly apt for integrating traditional culture with 

foreign-language instruction. The four core dimensions are: Content: carefully selected modules that embody values; 

Communication: cross-cultural translation tasks; Cognition: the cultivation of critical thinking through comparison; 

Culture: reflection on cultural identity. “Briefly stated, the CLIL method uses the target language as the medium for 

transmitting knowledge drawn from another—usually non-linguistic—subject” (Šulistová, 2013). 

2.1 Situational Integration of Traditional Chinese Culture into Secondary School English Teaching 

Rooted in classroom-based cultural transmission, this study transcends abstract generalities by constructing a three-

dimensional system (classification–translation–pedagogy) grounded in tangible cultural elements. Drawing on the 

CLIL concept— “The Cultural Dimension…makes reference to building intercultural knowledge and understanding, 

developing intercultural communication skills, learning about one’s own specific neighboring countries, regions and 

minority groups, and introducing a wider cultural context of one’s own region” (Samper, 2015)—the research trans-

lates traditional Chinese culture into the following perceivable and teachable categories. 

Traditional Chinese material culture enters the English classroom through two seamlessly linked layers. The first 

is the sensory immediacy of seasonal food: when the Dragon Boat Festival draws near, every household folds gluti-

nous rice and savoury fillings into emerald bamboo leaves, binds the parcels tight, and lets them bob in boiling water 

until they emerge as sharply-angled zongzi that carry both fragrance and story. Extending from this edible anchor, 

the second layer presents a curated gallery of household artefacts and handicrafts—the blue-and-white porcelain plate 

that cradles shared dishes, the wolf-hair brush and rice paper that translate breath into calligraphy, the purple-clay 

teapot that releases curls of tea-scented steam, the cool jade hairpin tucked behind a girl’s ear, and the carved wooden 

lattice window whose shadows write moving poems across the floor—each object a quiet testament to the ingenuity 

and aesthetic sensibilities that once shaped everyday life. 
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Traditional Chinese thought is carried into the English classroom through three ascending layers. At the conceptual 

tier, abstract ideas are tethered to everyday images: the 道 Dao is revealed in water’s effortless descent, 阴 Yin and 

阳 Yang in the rhythmic swing of day into night and heat into cold, 中庸 Zhongyong in the careful balancing of the 

five flavours in a family wok, and 义 Yi in the unwavering loyalty of Lord Guan who would not abandon his sworn 

brother. These notions then descend into lived morality through vivid exemplars: Huang Xiang fanning his father’s 

bed embodies 孝 Xiao; neighbours exchanging eggs or watching children without being asked enact 仁 Ren; the 

deferential seating of three generations at one table practises 和 He; and the merchant’s scale that weighs true for 

greybeard and child alike honours 信 Xin. Finally, the classical humanities lift the gaze skyward: Tang quatrains, 

Song prose, Ming fiction, calligraphy scrolls and ink landscapes are no longer items for rote recitation but gateways 

for exploring historical context, the poet’s exile or triumph, emotional register, artistic craft—imagery, mood, metre, 

rhetoric—cultural allusions and the philosophical and aesthetic longings that pulse beneath the surface. 

From visible and tactile artefacts (food, utensils) to the core concepts that shape behaviour (philosophical principles, 

moral norms), this sequence offers a clear, concrete and actionable cultural-content pathway for the English class-

room, effectively resolving the practical dilemma of “what to teach” and “how to teach” in cultural inheritance. 

2.2 English Translation Strategies for Outstanding Traditional Chinese Culture 

To render traditional Chinese culture into clear, memorable English, the translator begins with objects and trains the 

spotlight on three essentials—what it is made of, how it looks, and what it does. A sentence such as 箬竹叶包裹糯

米 is therefore compressed into “soaked sticky rice wrapped in reed leaves”, naming both materials and the envel-

oping action. The angular shape of 粽子 is captured in the vivid phrase “pyramid-shaped bundles”, followed by the 

explanatory clause “These pyramid-shaped bundles (called zongzi) are boiled for hours until the rice turns soft and 

fragrant”, which quietly supplies the process and its sensory reward. Everyday artefacts move through the same lens: 

a 青花瓷盘 becomes “blue-and-white porcelain plates used for serving festival meals, where blue patterns mimic 

swirling clouds on white background”; the 毛笔 is “animal-hair brushes” whose ink “spreads differently on soft 

Xuan paper compared to Western paper”; the 紫砂茶壶 is introduced as “unglazed clay teapots from Yixing”, their 

porous clay praised because “it absorbs tea flavor over time, making each pot unique to its owner”. Even small 

ornaments obey the rule: the jade hairpin is “worn by women to slide into coiled hair”, and the carved 窗棂 is 

“wooden window frames carved with plum-blossom designs”. 

When the focus shifts from things to deeds, the guiding rule is to state plainly “who does what”. Thus 黄香温席 

is recast as “In winter, young Huang Xiang warmed his father’s bed sheets with his own body before bedtime”, and 

the past is tethered to the present with the aside, “Today we might prepare a hot-water bottle for elders—same care, 

different ways”. The festival act of wrapping zongzi is distilled into “fold the reed leaves around the sticky rice 

filling”; the quiet ritual of 品茗 becomes “sipping tea slowly to taste its hidden flavors”; and the moral weight of 

关羽的忠义 is carried by the decisive clause “General Guan Yu chose death over betraying his friends”. 

Abstract ideas are then anchored in the physical world through simple, familiar analogies. 道 is likened to “water 

naturally flowing downhill”, 阴阳 to “night and day alternating like breathing—darkness gives rest, sunlight brings 

action”, 中庸 to “adding just enough salt to soup—not too little, not too much”, and 义 to “keeping promises even 

when it hurts”. The social virtue of 仁 is made neighborly and immediate: “neighbors helping each other fix a fence”. 

Finally, poetic images are sketched as sensory scenes charged with universal emotion. Li Bai’s couplet about 

moonlight on the floor is not rendered literally but re-imagined as “Moonlight shining on the floor like morning 

frost—that’s when homesickness hits hardest”, or, more intimately, “The poet stares at the moon, aching for the 

hometown he hasn’t seen for years”. By consistently pairing concrete nouns, vivid actions, and everyday analogies, 

the translator gives English-speaking learners direct access to the textures, gestures, and feelings that constitute the 

living core of Chinese culture, sparing them the hollow echo of mere definitions or labels. 

2.3 Innovation and Integration Strategies for Embedding Outstanding Traditional Chinese Culture 

At junior level, learning is anchored in hands-on manipulation and close observation of daily life. When the 24 solar 

terms are introduced, students photograph campus vegetation changes on their phones and caption them in English, 

惊蛰 Jingzhe, “Worms crawl out from soil, pear trees burst into white blossoms”. During the 冬至 Dongzhi 
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dumpling workshop the teacher models the English commands, “Place pork filling on the dough wrapper, fold edges 

into crescent shape, pinch tightly to seal”. Paper-cutting is broken into step-by-step narration, “Fold red paper twice 

like a fan, cut out butterfly patterns, unfold to reveal symmetrical wings”. For 端午节 Dragon-Boat Festival, groups 

film short clips of zongzi-making, narrating key moves: “Soak glutinous rice for 3 hours, wrap with 箬叶 reed leaves 

into pyramids, tie with cotton string”. 

At senior level the focus moves to cultural comparison and philosophical inquiry. In classical-poetry lessons stu-

dents juxtapose Li Bai’s 月下独酌 “Drinking Alone Beneath the Moon” with Shakespearean sonnets: “李白 Li Bai 

invites the moon as a drinking companion to ease loneliness, while Shakespeare’s moon coldly exposes human flaws”. 

Inspired by this, students craft English haiku, “Empty wine cup / Moon spills silver into it / Fills the void”. Debates 

on 中庸 Zhongyong see the affirmative liken the concept to “tuning guitar strings— over-tightening snaps them, 

too loose makes no sound”, while the negative counters with “Olympic champions break limits, not seek middle 

ground”. Appreciating landscape painting, pupils unpack the function of blank space in 富春山居图 “Dwelling in 

Fuchun Mountains”, “The unpainted mist isn’t emptiness—it’s where the eye breathes and Dao flows”. 

Across both levels, a common toolkit of life-grounded translation and AI-supported micro-tasks is employed. Cul-

tural lexis is always rendered with “material + function” or “action + purpose”, 玉簪 “jade hairpin sliding into coiled 

buns to secure hairstyles”, 温席”warm bedsheets with body heat before elders sleep”, 品茗 “sip tea three times to 

detect floral aftertastes hidden beneath bitterness”. Junior corridors echo the proverb “春雨贵如油 Spring rain pre-

cious as oil—nourishes seedlings”, while senior starters extend Confucius, “学而不思则罔  Learning without 

thought is labor lost—like memorising math formulas without solving problems”. Situational transfer tasks let 

younger learners role-play in a herbal shop, “Wrap dried 菊花 chrysanthemums in brown paper – they cool your 

body like nature’s air-conditioner”, whereas seniors craft copy for Palace-Museum souvenirs, “This inkstone polishes 

ink as smoothly as a river stone polishing water”. The impact surfaces in student artefacts, a junior’s solar-term diary 

reads “霜降 First Frost morning: White crystals coat persimmons like sugar-dusted candies”, while a senior’s phil-

osophical note declares “水喻道 Water embodies Dao: flows around boulders (adaptability), carves canyons through 

persistence, nourishes all without claiming credit”. By grounding culture in tangible objects—red paper for 剪纸, 

dried 菊花 for herbal tea—and in relatable metaphors—guitar strings for balance, sugar frost for dawn frost—teach-

ers turn heritage into a living vehicle for language learning. 

3. Conclusion 

In sum, this investigation advances an integrated praxis for embedding Chinese cultural heritage in secondary-level 

English instruction by triangulating taxonomy, translation, and pedagogy. Through a two-tier classification—material 

artefacts versus intangible values—the study relocates culture from an ornamental add-on to a curricular spine. Trans-

lation is treated as a graduated semiotic negotiation: iconic items are naturalised via direct borrowing plus multimodal 

anchoring; culture-bound abstractions are re-contextualised through functional equivalence and micro-narratives; and 

philosophically dense constructs are operationalised in situated dialogues. Pedagogically, the model exploits CLIL’s 

4Cs architecture to convert discrete cultural nodes into manipulable micro-modules, maker-oriented tasks, and AI-

generated immersive scripts, thereby situating meaning-making in sensory engagement, cognitive comparison, and 

intercultural reflection. Empirical enactments across junior and senior cohorts reveal measurable gains: junior learn-

ers exhibit enhanced lexical precision and procedural fluency when narrating 24-solar-term observations or festival 

cook-along videos, while seniors demonstrate elevated intercultural awareness and critical stance in debates compar-

ing Confucian Zhongyong with Western notions of excellence, and in ekphrastic exercises that reinterpret classical 

Chinese paintings through English poems. Equally significant is the affective dividend: learners report heightened 

cultural esteem and identity continuity when their linguistic performances are authenticated by tangible artefacts—

reed-leaf parcels, purple-clay teapots, or carved window lattices—rather than by detached icons on a slide. Method-

ologically, the study contributes a replicable protocol for syllabus retrofitting that respects institutional pacing yet 

expands the semiotic bandwidth of the English classroom. Theoretically, it extends CLIL scholarship by foreground-

ing cultural reflexivity as a cognitive catalyst rather than an affective supplement, and by demonstrating how AI-

mediated micro-tasks can serve as low-cost, high-impact scaffolds for heritage-rich language learning. Limitations—

chiefly regional resource variance and teacher readiness—are acknowledged, together with proposed trajectories for 
longitudinal impact studies and cross-curricular diffusion. 
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